his volume puts an emphasis on the question how children them-
selves experience and manage migration and by means of which
they construct an identity for themselves which takes into account
their experiences from both their places of origin and thelr host so-
cieties. What role does the cultural background of the society of ori~
gin on the one hand and the strategies of integration found in the
host society on the other play in the creation of identity and of a
concept of home, origin and belonging? How do children express
processes of cultural orientation and integration (music, media,
fashion, style) and what role do peer groups and social milieus play
in this regard? How do migrant children experience xenophobia and
a lack of acceptance on the side of the host society and how do they
counter-balance such experiences?

The approach taken is both comparative and interdisciplinary, the
contributors having different theoretical and methodological back=-
grounds, the contributions dealing with different social and cultural

settings both with regard to place of origin and host society.
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Joutiob cultvrnt adaptation and ws sctive subjects, who Change the cultire
ware bor fnto while wdupting (@ it (at the sume time),”

Iecent ressarch on ehildhood among Brazilinn ndigenous peoples tuk

the puth suggested by Toren, Hirschfeld and other authors here mentioned,
thus aiming at a notion of socinlization which i part of an historicnl wd dy

10

namic process of culture,'" Children are considered g complete beings, #y m

cial agents able o create u socio-cultural universe with its own purtioulieitieh

and as social agents able (o critically reflect upon the adults" world,

That childhood is socially constructed is now generally accepted, bul (in
variation in different cultural contexts still needs investigation which ik
into consideration children’s voices and children’s actions, Studying nge nels

and classes socially well defined, as well as life cycles and gocial learming

processes may very well be useful devices when (rying to understand the cife:

.. goty “child” and its social place and meaning in specific cultural contoxiy

| However, one should keep in mind that children have something oviginul (o

* say and therefore their experiences, representations, feelings, and expressioing
should be considered a valid object of social research. According (o Jamen &
James (2004) children’s experiences of social life and their impact on (el
own childhood, future childhood generations and on adult’s life is still rither
unclear. In other words, childhood agency is not yet fully recognized. Chile
dren may have been discovered as actors playing roles which help them enter
adulthood, but not as agents who shape those roles and imbue them with gpes
cific meanings. Children also create new roles for themselves, both ag indi-
viduals and as members of wider social groups. They do so in ways which {n-
duces change in the social life of the group as a whole and in the successive
generation of children (like their parents did before them). Recognizing chils
dren’s agency means recognizing their experience as a potential for change,
Children’s agency makes a real difference for society at large.

Now what does all this imply for studying and understanding children's ex-
periences and their agency with regard to processes of migration?

While it has been acknowledged to some extent that children’s own cons
cepts of their social world, and their thoughts and feelings should be consid-
ered when studying childhood in general and specific aspects of childhood in
particular, this has had little effect on migration studies dealing with children,
Little is known about children’s particular understanding of (migrant) life,
their concepts of their place of origin and their host society, their ways of
building identity for themselves. This is true despite the fact that children

9 See Egli (2003) who describes such a process with regard to hereditary rules in
Eastern Nepal, which to a considerable extent predestine children’s perspectivey
but which are also changed substantially by children in the process of adaptation
and “enculturation.”

10 See Lopes da Silva & Nunes 2002.
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proaportion of migrants and despite the fact that children take
Hen i medinting between their world of origin and the host so-
i ph\y (hin tale for many I't:umnm.= Ium: .hcing that they acquire ne\fv

W ledge w0 Uexceptionally well,"" Children are ‘ulso usually more
A e soetal 1t of their host societies than their parents through
i uther childeapecific institutions and contact zones (playing
Sotbdl feldn, Kindergarten, backyards ete.). Chlldren’s ways oi.” 50~
| W ther ehildren and with the world around is also less constrained

aidd Bitw than thoge of adults. Children want to beT among other
e “uthers' eultural, social or political background is far less im-
?lm (hin they often are for their — or the “‘others”f — parents.

Wil b vontribute to the understanding of how children themselves
Siee view and manage migration and we want to sl}ow by means c?f
pomnbrnet s identity for themselves which takes n_ltq account their
Lo [ronn both their places of origin and their l-mst societies.

1 "ullthlu thit nrises first when dealing with chllfiren constructing iden-
L e vuntext of migration is whether they perceive and define cuiture}l
U It themmelves at all, In the context of sociological and anthropologi-
el on migration and multiculturality concepts havs: l?een de"‘vel'opeg
_- (1 terminologically classify and differentiate varieties of “mixed

il eultural identity (hybrid, creole, transnati9nal, glob.al, glgcal etc.).
Ll oneepin also (it the reality of migrating children or is their percep-
-lull:ure more dynamic and flexible than that of the researchers on the
sl nid of the ndults they usually research on tlhe otlher? .
e ol the key issues raised in the context of ‘1dent1ty as created by mi-
‘hﬂdﬂ?ll in the view children have of both their Fespgctwe culture of ori-
il thiedy ot society. How children construct an identity for themselves, a
uf hoine nnd belonging and a sense of origin and d?scel?tl whlch takes
el both contexts in which they find themselves is cr1t1cal}y impor-
jABIlII!ﬂI‘ (uestion is to what extent and by which means a rellatmnshlp is
il (o the place of origin and whether and h.ow it f:halnges 1nlthe course
Jptation, How is this relationship represented in social interaction among
1 lion, hietween children and their parents, and betweep chllcgiren and the1r

* ciivitonment? It is important to get insi_ght into children’s observation
LUl the social and cultural changes taking place that affect them.sel'ves

b bl fonilies in the process of migration. What changes dcl) they pe;cewe,
i it o they think of those changes and how do they dleal w1t'h .t].ner.n. What
| ey 1elute their observations to? Who do they perceive as mltm‘tlm-g thes.e
Iiges and do they perceive themselves as agents of change within their
{len il (heir new social environment? . . o
Another important issue is the process of social and .cultur'cfl integration in
Soclety i i whole. How is it influenced by the dynamics of interaction of a

i
“

I:I Hchleld 2002: 615, 624.
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particular cultural background of the society of origin on the one hand and the lipielency in double agency, they have to cope with 1hel 1faCt thfit H?-
integration strategies and practices of a particular host society on the other? : L mlgl int parents nor the wider German society is willing to ;gl 1;
The role of social milieus and peer groups is an important issue when deal~ ol telange of identifications as a viable strategy. This is significan
ing with children experiencing and managing migration. How do peer group ih lﬂ‘“"’m““l level, since creating an intersecting space for imagining
environments, socialization at home and school interact or contradict each y 1y be o first step towards developing new codes of coexistence
other? And how do children deal with these different social milieus and the Iliy i i whole. According to Mannitz, with transnationalization
demands they put on them? g the nnlltlm stme. 8 prevmlusl razson.d étre, the ways in which mi-
One experience almost all migrants of all ages have is xenophobia. How ualiiet their multiple affiliations might thus become centrally in-
do migrant children cope with a lack of acceptance, with hostility and exclu-
sion? How do children make use of existing institutions to overcome frustra
tions resulting from such experiences and how do they create new sociul
niches where they can feel at home? How do they express processes of culs
tural orientation, integration, disintegration via music, writing, media, and
forms of creative discourse? Are there gender specific differences concerning
the construction of identity in the course of migration? How do different mo-
tivations and reasons for migration influence the course that migration and in-
tegration take?
We cannot deal with all these issues with the same degree of thoroughnesy
in this volume, nor can we answer all the questions raised here. What we ¢l
do, however, is shed light on some of the major issues related to children’ ) =tk
experience of migration. There can be no doubt that cultural identity and su- anl hiow (his experience affects (rg—)mlglratlon t‘O Germany. UPOE
cial practices learned and generated in childhood have an important impael o1 e clilldren often find themselves in a d1lemma. they are expecte
the course of social and cultural integration in youth and adulthood, There e wpeaking “"}3 same ]gnguage and looking the same as every-
fore, the investigation of these processes is not only of scientific interes! b while their experiences, views, and ways of life are usually qu‘l‘te
can also give important impetus to the development of strategies and maodey ol it fhowe “‘1 Ul"ld_"?‘“ and youths who have spent all their lives “at
integration that appeal to children and serve their needs. Herminy, Ihelr difference is often neither recognized nor appregl-
The approach we take is both comparative and interdisciplinary, the cumn: hiei peers, or their own families. What makes it even harder hor
tributors having different theoretical and methodological backgrounds, ol e comfort in their situation is the fact that compared to 01t1 er
dealing with different social and cultural settings with regard to both place & " mijgrant, it is usually more difficult for them to find others
origin and host society. whi share their experiences and problems. Knorr looks at the
Siiuden these children and youths develop in the course of (re-)in-
Sabine Mannitz’ contribution presents the results of ten months of el il il wome of llyeir ways “in to” and “out of” German ISOCletYE
graphic fieldwork and subsequent interviews over a period of four yeumn wil il ltllﬂﬂllluulullull. Hfl!‘»uxntlztlll()ln, |l‘l1u_1tiple identifications, an
adolescents from immigrant families in former West-Berlin. She poinia o b e s former “real hupw back in Africa. ' ol
that migration research has often stressed the adverse circumstances of (i WL wnnlynen the image of the sheet in American children’s litera-
grants in Germany. The so-called second and third generations in purtiil il itk i predominantly _"‘GW'Hh community which corresponded
are seen as having the problem of living betwixt and between two culiun i Villige or wmall lown, Fhe shtetl image has a long a?d rich fra-
This perception situates immigrants and their children in a structural conll i children's literature, It “"C”m"?"d“w”,the mamf‘old recol-
and creates the impression that they must choose between two compelin Il American writers, wlu'mc ﬂlﬂl?}’l"g"l'-l?hICﬂl experiences are
tures. But contrary to this model, Mannitz finds that her informants in 4 (helr wubject, To many Easter European Jews who left their
face no such gap, While conforming in many instances to the iden of hownd dpraled (o North Americn nrnu‘ndltl?c turn of the last century, th,e
proups and their llneﬁlllivt]cﬂl woeinl i(l@ﬂli“cﬂ - (he 1den th“[ I")]'ﬁiuner” ﬂ! f“‘.l" U“““fa. lhﬂh' |7|HBU UI Qrign, In L()ﬂlbn'lp()l ary th]dlgn S
from Germany fn their culture — ehildren generally munage to act i both 0 g of the sheerl i linked to migration, the two concepts both
thewe settings, applying practicen of medintion and eventually creating i i b s (e wollootive identity of American Jews of Rastorn. I 'L""FI?“"I"'
nnsnntional spaee for the management of fdentfications. However, (|Hﬂ}!! Iﬂﬁﬂivllng the — memoriaed — shter! image with migration, those

el Knbrr deals with a group of (re-)migrant children and youths
welitioned in migration studies, namely children of Western back-
dught up in a non-Western environment before “returning” to a
Jich [0 many cases has never been or is no longer home to them.
10 Wit Clerman children coming to live in Germany after having spent
i ehildhood in Sub-Saharan Africa. Many of these children spent
(el soctal lives in German and/or international expatriate environ-
e context of dealing with some of their typical features she criti-
| I‘lll the notion of “TCK” — “Third Culture Kid” — a notion which
weil Lor wome time now to denote children brought up as (children
o o looks at what it means to be brought up as a white child
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